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4030 CALL TO ORDER          

 The chair called the meeting to order at 4:00 p.m. 
 

4031 APPROVAL OF AGENDA         
 The agenda was approved by consensus as presented.     
       

4032 APPROVAL OF ACADEMIC COUNCIL MINUTES      
 The minutes of October 10, 2019 were approved by consensus as presented.  
 

4033 ACADEMIC POLICY           
  

FIT TO WORK FIT TO LEARN POLICY         
         

MOVED by; D. Lubeck and SECONDED by; C. Laue that, Academic Council recommends that the 
Director, Human Services in a working group with the Director, Student Experience and the 
Manager, Enterprise Risk review the Fit To Work Fit to Learn Draft Policy to determine the 
following:  
 
1. Assess to eliminate the Fit to Work policy  
2. Additions to the policy framework 
3. Additions to the policy’s procedures  
4. Additions to cross-referenced policies within the Fit to Work Policy with the intent to 

eliminate the Fit to Work policy 
 

            CARRIED 

             
      

4034 COMMITTEE REPORTS         
             
 CURRICULUM COMMITTEE          
             
 Academic Council received the 30 October 2019 Curriculum Committee Minutes as   
 information.           
             
             
 MOVED by; D. MacDonald and SECONDED by; J. Minhas that, Academic Council approve 
 the recommendations contained within the 30 October 2019 Curriculum Minutes.  
             
                    DEFEATED
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MOVED by; D. MacDonald and SECONDED by; L. Warr that, Academic Council approve      
the following recommendation contained within the 30 October 2019 Curriculum 
Minutes:  

 
“Recommend that Academic Council approve a change to the Terms of Reference   
changing the position title in Committee Membership from “Advising Coordinator” to 
“Associate Registrar, Advising and Articulation”.      
                     CARRIED 
            
MOVED By; L. Warr and SECONDED by; B. Redmond that, Academic Council recommends 
the Curriculum Committee refer SO4000 Sociology of the internet  back to originator to 
refine and align its learning outcomes in ways that align with taxonomy norms, for 
example, Blooms.           
          CARRIED  

             
   

4035 OPEN DISCUSSION          
  

4036 ADJOURNMENT           
             
 The meeting was adjourned at 5:05 p.m. 

      
 

 
 
 

   

Tim Heath, Acting Chair 
 

 Ms. Laryssa Haycock, Records 
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1. The Formula

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

We have discussed why learning outcomes are useful and what elements they should incorporate. In this module, we'll go over some
formulae to help you write your outcomes. 

Formula 1

As mentioned earlier, learning outcomes in their most basic form follow the pattern Who  Will Do What How Well By When Under What
Conditions?  To write the outcome, we have only to answer those questions.

Who - Usually "Student" or "Students," but may be written in the second person - "You"

Will Do What  - Choose a verb and describe the knowledge or skill

How Well  -  Describe the standard

By When - Tell the students when they will need to know this by

Under What Conditions - Are there conditions which apply to the student's demonstration of their skill or knowledge? Will it be from
memory, with provided materials, with a time limit?

Formula 2

Students will be able to + action/verb + condition(s) + measurement + when

Action/verb - Choose a verb and describe the knowledge or skill

Condition(s) - Are there conditions which apply to the student's demonstration of their skill or knowledge? Will it be from memory, with
provided materials, with a time limit?

Measurement - To what standard of measurement will students have to demonstrate their skill or knowledge?

When - At what point do students need to demonstrate the skill or knowledge? At the end of the course? At the end of the unit? 

Choosing an action or verb can sometimes be challenging. Fortunately, we have a reference list sorted by Bloom's Domain and Levels. We'll
turn to that next.
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2. Outcome Verbs

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

Trying to express learning in a short statement can be challenging. The choice of language is important to clearly convey expectations. This is
particularly true of the verb used. Answering the "What" or "Action" from our previous page requires us to think about the knowledge or skill
to be demonstrated. Is it a physical skill (psychomotor)? Is it a value (affective)? Is it higher order knowledge (cognitive)?

In the world of learning outcomes, there are verbs and phrases which are to be avoided, The Sinister Sixteen. They are considered internal
and therefore unobservable (Potter and Kustra, 2012). They are...

Accept Be conscious of Grasp Perceive

Appreciate Be familiar with Have knowledge of See

Apprehend Comprehend Know Understand

Be aware of Get Learn Value

Fortunately, NAIT began and GPRC's Educational Technologies Centre adapted a list of appropriate verbs organized by Bloom's Domain and
level of thinking. These lists make it considerably easier to choose an appropriate verb for your learning outcomes. The lists may also help
you clarify which Bloom's Domain the outcome falls under. 

Knowledge/Comprehension Application Higher Order Thinking

http://www.nait.ca/
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arrange
convert
demonstrate
duplicate
locate
move
point to
press
push
select
show
sort
survey
trace

complete
copy
distinguish
identify
manipulate
pick up
practice
pull
see
set up
specify
touch
transport

activate
adjust
allocate
assemble
blend
build
calibrate
carve
close
combine
complete
configure
construct
coordinate
decorate
demonstrate
disconnect
duplicate
execute
format
group
implement
load
loosen
manipulate
model
open
participate
practice
process
remove
rotate
separate
set
slide
sort
survey
take

adhere
administer
apply
assist
brush
calculate
carry out
change
collect
compile
conduct
connect
contribute
copy
delegate
disassemble
draw
edit
fabricate
graph
illustrate
install
locate
maintain
measure
modify
operate
plot
present
provide
replace
select
serve
simulate
sort
supervise
tabulate
troubleshoot

adapt
change
compose
construct
convert
create
devise
distinguish
format
illustrate
model
monitor plan
recreate
select
simulate
survey
troubleshoot

calculate
compile
conduct
contribute
correlate
design
diagram
fix
generate
implement
modify
organize
program
repair
service
supervise
tabulate

Knowledge/Comprehension Application Higher Order Thinking
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accept
arrange
classify
copy
define
describe
discuss
duplicate
express
identify
label
locate
manipulate
name
outline
practice
recall
recognize
relate
report
respond
review
select
state
tell
underline

accumulate
cite
convert
count
demonstrate
determine
distinguish
explain
extend
indicate
list
manage
match
order
paraphrase
quote
recite
record
repeat
reproduce
restate
rewrite
specify
summarize
translate
use

affirm
apply
change
compile
connect
contribute
defend
describe
develop
discuss
dramatize
duplicate
employ
explain
illustrate
infer
justify
maintain
modify
participate
predict
present
produce
provide
research
schedule
show
tabulate
use

allocate
calculate
choose
compute
construct
copy
demonstrate
determine
discover
draft
draw
edit
estimate
extend
implement
interpret
locate
manipulate
operate
practice
prepare
process
propose
relate
restate
select
sketch
troubleshoot

adapt
analyze
argue
calculate
change
clarify
compare
compose
construct
create
critique
defend
develop
diagram
discriminate
estimate
examine
explain
generate
implement
interpret
inspect
judge
modify
organize
predict
program
question
recommend
relate
research
select
support
test
write

advise
appraise
assess
categorize
choose
coach
compile
conclude
contrast
convert
criticize
debate
design
device
differentiate
distinguish
evaluate
experiment
formulate
illustrate
infer
interpret
justify
monitor
plan
prepare
propose
rate
recreate
reorganize
score
solve
tabulate
troubleshoot

Knowledge/Comprehension Application Higher Order Thinking
ask
describe
follow
identify
name
practice
select

complete
discuss give
locate point
to respond
to use

approve
change
comment
complete
conform
contribute
defend
discuss
form
initiate join
locate
participate
practice
select
stimulate
subscribe to
work

assist
choose
communicate
construct
coordinate
describe
follow
implement
invite
justify
maintain
perform
propose
share
study
use

act
choose
contribute
defend
implement
integrate
mediate
organize
revise
simulate
verify

change
construct
counsel
display
influence
justify
modify
propose
select
solve

In choosing a verb, it may be helpful to keep in mind that some outcomes may incorporate two verbs or that multiple verbs might be
combined into a single verb for a clearer outcome.

Once you have chosen a verb, you can move onto scope and context, considering things like timelines, materials and conditions.

A printable Pdf. version of this is available under the Additional Resources module. 

A
ff

ec
tiv

e
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3. Scope and Context

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

Once you have selected an appropriate verb, you can now round out your learning outcome. We know the Who will likely be student or
students and we have a start on the Will do What. Let's finish that part up first. What is the second part of Will do What?

If you selected the verb demonstrate from the higher order cognitive list, what will students be demonstrating? Successfully calculating a
dosage of medication? The amount of force which will be exerted on bolt? If we stay with the first example here, we can round out Will do
What and now have Students will demonstrate medication calculation.

Clearly that's a little too broad. We have discussed how learning outcomes need to be specific enough to be measurable but still give some
flexibility for students and instructors. This is where scope and context come in. We need to look at the last parts of our formula: How Well
By When Under What Conditions. 

How Well - What is the standard that the students have to meet to demonstrate learning? Words such as correctly, appropriate, acceptable,
effectively, and accurately are often found here. In cases where the knowledge or skill to be demonstrated will be graded simply as pass or
fail, this may be enough. Where the grading scale is more complicated, you may wish to add criteria. Going back to our example, this might
be...

Students will demonstrate medication calculation by achieving 90% on a test of basic dosage calculations.

Now we can turn to the remaining two parts.

By When lets students know when they will be expected to demonstrate this learning. It also lets instructors plan their course content
accordingly. In many cases, this would be by the end of this course or by the end of a particular unit. Since we have already said the students
will have to demonstrate this on a test, we can use that and state when the test will be.

Students will demonstrate medication calculation by achieving 90% on a test of basic dosage calculations at the end of this
course.

Finally, we have Under What Conditions. This speaks to factors such as the environment in which the learning must be demonstrated or the
tools to be used. Some learning outcomes might be demonstrated in a lab or a specific scenario, some might be open book. Not all learning
outcomes may have these separately from the other components. For our example, we may want to stipulate that students will have to use
different types of patients.

Students will demonstrate medication calculation, using body weight of pediatric and adult patients, by achieving 90% on a
test of basic dosage calculations at the end of this course.

Once you have your completed outcomes, you can start using them to shape your course planning, such as designing assessments for the
students.
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4. Linking Learning Outcomes to Assessment

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

We started this course with the idea that learning outcomes are useful to instructors for planning and for students to know what's expected
of them. Linking your learning outcomes to your assessment is part of this. For instructors, learning outcomes can help you decide what
assessment methods are appropriate or perhaps what traditional assessments aren't really relevant to your content. For students, seeing that
connection will help them understand how course assignments or tests are important for demonstrating their learning. Otherwise, you might
end with students feeling as Daniel did when he thought he was learning karate, but was told to paint the house in the 1984 film The Karate
Kid (see Figure 1 below).

Figure 1. Mr. Miyagi's note to Daniel instructing him to paint the house ("The Karate Kid Blog," 2013)

First, a few principles...

1. Every outcome should be assessed

After all, if you don't intend to check to see if students have met a learning outcome, why do you need the outcome? Along the same
lines, if you cannot devise an effective assessment for an outcome, perhaps the outcome is framed in a way that is not measurable.

2. You do not need the same number of assessments and outcomes

It is possible for a single assessment to serve for more than one outcome and vice versa, a single outcome might be linked to more than
one assessment.

3. Linking outcomes and assessment helps you more clearly measure student performance 

Assessments are where the rubber meets the road so to speak and grades are assigned. Thus, the weight you assign to assessments and
the outcomes you link them to both indicate how important the outcome is to the course and how students are performing with respect
to a particular outcome. 

4. Good outcomes drive assessment

If you've written your learning outcomes clearly, the assessments are often evident. If one of your outcomes is "students will be able to
independently research, synthesize, reference, and present a properly-structured written argument," it is pretty clear you will want to
have an essay or other writing assignment as part of your assessment. Similarly, a learning outcome which states "students will be able to
properly wire a two-switch circuit for residential lighting" suggests you'll be evaluating them with a lab project.

At the same time, the outcomes should not specify the assessment. Outcomes should afford instructors a degree of flexibility in
choosing appropriate assessments for their classes. 

Tips for Linking

As you probably guessed from the final principle, the verb you use in your learning outcome is a key indicator of the type of assessment
you'll use for it. 

For example, what sorts of assessments would you expect from these verbs (taken from the verb list we looked at earlier)
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Compose

Troubleshoot

Calibrate

Identify

Different things certainly come to mind - flexibility should be part of the outcome. 

“Compose” might get one thinking of writing a paper, so perhaps a written assignment came to mind. A business plan is another
possibility.

“Troubleshoot”could point you to a lab in which students had to repair a broken system but it might also be reviewing a survey
instrument for psychology or a procedure in nursing.

“Calibrate” probably had you thinking of a trades shop assignment but a science lab would be possible.

“Identify” might have prompted thoughts of a test in which students had to write out a list or label a diagram.

These are just possibilities and of course there are many more.

Some people might find a table useful for planning their course activities, outcomes, and assessment and seeing the linkage more clearly.
The Teaching & Learning website at the University of Tasmania provides one which lays items out in four columns (if you want to see the
original, look at the last pages of this pdf.)

Graduate attributes Learning Outcomes
Teaching and learning
strategies / activities

Assessment tasks

If you think back to Bloom's
Taxonomy, what do you

want the students to know,
be able to do, or value by
the time they finish the

program?

What will students be able
to demonstrate, to what

standard, by the end of the
unit, course, or program.

How will you teach the
students and what will they
do as part of their learning?

How will you assess student
learning as expressed in

your outcomes?

Designing Assessments with Outcomes in Mind

As we discussed in our first module, learning outcomes are a chance to reflect on the key content for a course or program. Thus,
outcomes can be helpful when you devise new assessments or revise old ones. The Center for the Enhancement of Learning and Teaching
at Indiana University suggests asking several questions which are paraphrased here.

1. What are the outcomes you wish to assess?

2. What domain from Bloom's does the outcome relate to and what is the level of knowledge or ability from Bloom's?

3. How well does the content of the assessment match the outcome you wish to assess?("Evaluating Your Assessment Instruments," 2018)

Of course, reflecting on your assessments and how they relate to your outcomes also invites you to review your outcomes. Our final section
of this course gives you some tips for evaluating learning outcomes. 

http://www.teaching-learning.utas.edu.au/__data/assets/pdf_file/0005/1112/learning_outcomes.pdf
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1. Characteristics of a Learning Outcome

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

We've discussed what learning outcomes are and why they're useful, but we haven't explored the specifics of composition. 

The simplest explanation of what a learning outcome should contain is:

Who will do What How Well by When and under What Conditions?

Ruth Stiehl and Les Lewchuck (2012) suggested that a learning outcome should have the following characteristics: 

Action
Use words which describe measurable or testable actions, choose them
carefully and consider the type of learning you want to see
demonstrated.

Context
Learning outcomes should speak to the learner about the action they
will need to demonstrate after the course or unit.

Scope
Make sure your expectations are realistic given the time and resources
available to both learn and demonstrate that learning.

Complexity
Outcomes should have enough detail to reflect the depth of
knowledge or skills in the course and how the learner will apply those
in the future.

Clarity
Outcomes need to clearly convey to students what the expectations of
the course and instructor are; keep them short and easy to interpret.

If we take an example of a learning outcome from Alberta's electrician program, we can see how these characteristics apply.

Select, use and maintain appropriate PPE [personal protective equipment] for worksite applications. 

This example  responds to the characteristics above in the following ways.

Action - Select, use and maintain - The instructor would be able to assess if appropriate equipment was selected and if it was properly used
and maintained.

Context - Students would understand that they would have to demonstrate this action for PPE on a worksite.

Scope - This particular outcome is one of seven of a two-hour section on workplace safety. The instructor would have to decide if the content
was manageable within that time frame. 

Complexity - The outcome is complex enough that students would be able to see its practical application. Learning outcomes are not simply
a list of skills and knowledge but descriptions of how students bring them together and use them. They should also be broad enough that
they would not have to be revisited if equipment or practices change.

Clarity - The outcome is direct and clear on what students would need to do. 

The University of Waterloo (n.d.), expresses similar ideas in a slightly different way, emphasizing outcomes which are:

Specific
The outcomes need to be specific enough to be assessable but not so
specific that they limit instructors and students.

Attainable
Outcomes need to be realistic in what students will learn and be able
to demonstrate at the completion of a unit or course.

Measurable
Outcomes must be measurable so instructors are able to determine if
students have demonstrated them.

To stay with our example, we can see why these characteristics are important.

If the outcome is too vague, it cannot be measurable. If the electrical learning outcome above read Select, use and maintain PPE. [if we took
out appropriate and worksite applications], there would be no standard for measuring student learning and students would not have a clear
understanding of what they were to do.
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Similarly, if the outcome was Select, use and maintain appropriate PPE [personal protective equipment] which complies with CSA Standard
Z94.4-02, it would become too specific. Since that standard is specific to respirators, instructors would have to require an extensive list of
outcomes to cover all types of PPE and would have to update it if that standard were to be changed. 

For students, an outcome that read Select, use and maintain all PPE [personal protective equipment] that might be used for worksite
applications might be unattainable since it could cover too broad a range of equipment.

Let's move on to some other concepts that will help you write your learning outcomes such as the types of learning you want to emphasize.
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2. Bloom’s Domains and Levels of Learning

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

When you're developing a learning outcome, you need to think about the type of learning you want to describe. Considering the domains 
and levels of learning can help you find the right words to express that learning.

Benjamin Bloom helped shape the way we categorize learning. A committee he chaired identified three domains  which are represented in
this graphic. 

The cognitive domain is probably the one most traditionally associated with learning. It has to do with thinking, understanding, and
evaluating.

The psychomotor domain, as the hand suggests, has to do with physical skills such as assembling, organizing, and building. As you would
expect, it is commonly associated with trades, and physical education courses.

Finally, the affective domain is one many instructors have a bit of difficulty connecting to their work. The heart represents the emotional
reaction and feelings this type of learning evokes. This can include learning meant to instill values like safety or ethics in work or an
appreciation for art. 

Levels of Learning

While the domains define broad areas, they can be further subdivided into levels of learning from lower order to higher order.

Levels of Learning Cognitive (Head) Psychomotor (Hands) Affective (Heart)

Higher Order

⬆
Lower Order

Synthesis Communication Characterizing

Analysis Skilled Movement Organizing

Application Physical Activities Valuing

Comprehension Fundamental Movement Responding

Recall Reflex Receiving

The table is hopefully straightforward. Remembering a fact is a more basic skill than analyzing information. In the psychomotor domain,
being able to run a weld bead (a skilled movement) is a higher order movement than running.

When you write your learning outcomes, determining the domain and level of the learning will help you choose the language that will make
the goal clear and attainable. 

In the next module, you'll see that we have a list of verbs, sorted according to domain and level of learning, which will help you to write your
learning outcomes. First though, let's consider how good learning outcomes help students see the connections between courses and how the
knowledge will be applied.
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3. Developing Outcomes Which Integrate Knowledge and Skills

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

Under characteristics, we talked about the complexity of learning outcomes. Outcomes should be more than lists of skills or knowledge
acquired in the course. 

Students bring experience, knowledge, and skills into our classrooms and as instructors we try to build on that. Learning outcomes are a way
to express how the new and old learning comes together to let students demonstrate higher order skills and knowledge. If we take
some learning outcome examples from the University of Toronto's Centre for Teaching Support & Innovation, we can illustrate this principle.

Upon completing this assignment, students will be able to create labelled diagrams of cells from microscopic images.

The students may be learning the specific skill of drawing and labelling diagrams of microscopic images but such an outcome brings together
basic skills they have in drawing, writing, and using microscopes as well as more advanced knowledge of cell structure.

By the end of this course, students will be able to identify and develop data collection instruments and measures for planning and
conducting sociological research.

This learning outcome is likely for an advanced sociology course in which students go beyond learning theory and start to develop research
skills. The students would need to bring their previous understanding of sociological theory, research ethics, and computer skills in addition
to what they would learn in the course about data collection instruments and planning.

By the end of this workshop, participants will be able to identify and classify their spending habits.

A workshop such as this would teach how to categorize spending (and probably better manage it), but participants would require math skills
and financial awareness to be able to achieve this learning outcome.

All three of these learning outcomes emphasize higher order skills which rely on other basic skills that the students already have. As you can
see, those skills are not listed but are simply implied. These outcomes should be considered when leveling between years of a program. 

Making it Relevant

From the beginning of this course, we noted that learning outcomes are written for students to help them to understand expectations and
also to see the practical benefits of the learning. In these three examples, the students can see how they will learn practical skills in particular
fields - how to document observations, how to conduct research, and how to budget. 
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4. Outcomes Which Guide Assessment

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

As we have discussed above, learning outcomes can help instructors select the types of assessments they use to evaluate students' learning. 

Some experts suggest building a table to link outcomes and types of assessment. University of Guelph has an example of this which includes
learning activities as well. You can access the Word document here.

Here's another example that uses psychology and electrical outcomes and links them to assessments. You can see how the outcome informs
the assessment. 

Bloom's Taxonomy Level
(Cognitive)

Examples of Learning Outcomes Examples of Types of Assessment

Synthesis

Students will be able to design psychological tests for
assessment and research.
Students will be able to plan and design residential wiring
systems.

Develop an instrument for assessing psychological
disorders
Design a wiring diagram for a single attached home

Analysis

Students will be able to analyze and evaluate psychological
assessments.
Students will be able to troubleshoot problems with
electrical systems.

Critique a psychological assessment from a case study
Assess and correct a faulty circuit diagram

Application

Students will be able to research and describe psychological
phenomena.
Students will be able to demonstrate proficiency in building
basic electrical circuits.

Research and write a paper explaining a chosen
psychological phenomenon
Assemble a functional circuit using provided
components

Comprehension

Students will be able to identify psychological disorders.
Students will be able to explain the function of parts of a
circuit.

Classify a disorder from a list of symptoms
Explain the functions of the parts of a circuit on a
diagram

Recall

Students will be able to recall the types of psychological
disorders.
Students will be able to specify the parts of a circuit.

List the types of anxiety disorders
Identify the parts of a circuit diagram

Of course, this sort of table can work both ways. For existing courses, you may want to look at your assessments and see how they suggest
the intended learning outcomes. 

https://www.uoguelph.ca/vpacademic/avpa/outcomes/pdfs/Course%20Learning%20Outcomes%20Alignment%20Table.docx
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Description

This module will present a definition of learning outcomes, examine how they relate to course or learning objectives, and discuss why they are
becoming prominent in post-secondary education. 
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1. Introduction

  Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

 

This module introduces key ideas about learning outcomes which will be expanded upon in subsequent modules.

 

What Are Learning Outcomes?

  

In any teaching and learning, the instructor and learners work together so that learners can acquire new knowledge and skills.
However, sometimes the knowledge and skills to be acquired are not clearly stated. Courses usually have names that are general
and descriptions which speak to the content, but the specific learning is often not explicitly identified. This can create challenges
for students in understanding the expectations of them and for transferring credits from institution to institution. Learning
outcomes help overcome these challenges.

Learning outcomes are expressions of the knowledge and abilities which a student will be able to demonstrate at the end of the
course, unit, or program. They may refer to factual knowledge or a body of information which a student has to master.  They
may also include skills such as knowing how to use an instrument or tool or how to perform a procedure. We will learn more
about what goes into a learning outcome later on. For now, it is important to establish a workable definition of a learning
outcome. 

In this course, we define learning outcomes as specific statements of the knowledge and skills that a learner should be able to
demonstrate at the conclusion of a learning process (eg. a course, a unit, a workshop) which are measurable by the instructor.

Now, let's move on to why learning outcomes can help you, your students, and the larger post-secondary system.
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2. Learning Outcomes Versus Course Objectives

  Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

How are learning outcomes different from course objectives?
 

Course descriptions and course objectives are both well-established means of conveying what a course is about or entails. This
can create confusion, particularly when some individuals and institutions use phrases like "course objectives" to mean "learning
outcomes." 

Learning outcomes are different in a few ways from course objectives but the single most important thing to remember is that
they are written for the student and not for the instructor. Learning outcomes focus on what the student should know or be
able to demonstrate at the end of a course. Course objectives look at what the instructor intends to do, the topics to be covered
and the questions to be explored. To use a travel metaphor, the course objectives are your itinerary, the learning outcomes are
the experiences you hope the group will retain at the end of the trip. In other words, objectives should lead to outcomes.

When you are writing learning outcomes, as we will examine in more detail in the next module, remember to always keep the
student as the focus. 

Course Objectives 

=

What the instructor will do, where the course will take you

Learning Outcomes

= 

What the student will be able to do
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3. Why Should We Use Learning Outcomes?

  Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

 

Why Should We Use Learning Outcomes?

 

What are the advantages to creating learning outcomes for your courses? It will certainly be work for the instructor, so what are the
benefits? There are a number of benefits to instructors, students, and the broader post-secondary institution and system.

For Instructors - Reflection and Assessment

The University of Toronto's Centre for Teaching Support & Innovation (Greenleaf, 2008) suggests that the development of learning
outcomes is a chance for instructors to reflect on the content of their courses. Trying to answer how students will be changed by a
course raises questions about what is essential to the course. What should be the focus of the course and how should students be
assessed? Once we know the knowledge, skills, or attitudes we want students to have at the end of the course, we can consider more
carefully the methods used to measure them.

For Students - Clearer Expectations and Connections

When students read course outlines with objectives, they really only know what the instructor wants to do in the course. They do not
have clear answers about what is expected of them. Well-crafted learning outcomes tell students what they are expected to know or
be able to do at a given point in the course and how they will be assessed. Such learning outcomes may also help students see the
relationship between the learning that occurs in different courses as part of their overall program (Greenleaf, 2008 ).

For Institutions - Better Program Planning and Transferability

If every course has a clear list of the knowledge and skills that students are to acquire by the end of the course, it becomes easier to
see how different courses are related as part of a larger program and how student learning builds as they progress, particularly if the
program itself has program level outcomes. With program planning, it becomes possible to see any overlap or duplication of content
between courses or gaps students might have in skills or knowledge that may need to be covered with other courses.  

One of the most important reasons learning outcomes are being actively discussed and implemented at post-secondary institutions
is their advantage for assessing prior learning and transfer credit. The Ontario Council on Articulation and Transfer, which works to
improve transferability, notes that, in the past, courses were often described in course outlines using the materials (such as
textbooks), the topics that would be covered, and the aims or goals of the instructor (Fallon, 2015). These "inputs" to education, as it



12/9/2019 Core Concepts of Learning Outcomes

https://moodle.gprc.ab.ca/mod/book/tool/print/index.php?id=41753 7/9

calls them, are harder to compare than the "outputs" (what students can do at the end of the course). Students might use different
paths to learn the material (the "inputs" could vary) and instructors might use different materials. Learning outcomes, when properly
created, provide a common language for comparing learning between courses and programs.

Describing learning outcomes as a language highlights the scope of this change in post-secondary education. This is truly a global
phenomenon. In the twenty-first century, forty-eight European countries have been working to establish ready transferability of
credits and qualifications using learning outcomes. Similar projects are underway in Africa and Asia (Fallon, 2015).
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4. How You Might Already Use Learning Outcomes

  Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback. 

 

Do you already have learning outcomes for your course?

 

Developing learning outcomes for your courses may seem like a significant amount of work, but there's a good chance you
already have some outcomes for your course. They might not be written down and they might not contain all the elements we'll
discuss in the next module, but often some part of the outcome develops naturally. Many instructors already reflect on student
learning as part of course planning (Greenleaf, 2008).

Students may also prompt us to think about learning outcomes. For them, the benefit of outcomes lies in understanding what
they will be able to do after the course. If you have ever answered the question, "What am I getting out of this course?”, you
have probably come up with learning outcomes.

A personal example might be helpful for the next modules, so take a minute to write down some learning outcomes that come
to mind.
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5. Summary

  Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

 

Learning outcomes specify what students are to learn in a course and they can help instructors, students, and
institutions with their respective roles in the learning process.

 

In this module, we started by defining what learning outcomes are and why they are useful for instructors planning course
content, for students understanding course purpose and value in their education, and for institutions planning programs and
assessing transfer credits. You may already be aware of them, and hopefully, their creation will become clear and straightforward
in the next module.
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1. The Questions to Ask

Click the PLAY button in this gadget to hear this section read aloud.  Click the same button to pause and resume playback.

Once you've carefully crafted your learning outcome and are feeling pretty proud of yourself, it's time to ask the hard questions. If you're
feeling particularly proud, you might want to bask in your achievement before doing this.

To evaluate your learning outcomes (or others you may be reviewing), here are some questions to ask yourself. 

Does the learning outcome have all the required elements? Are the Who  Will do What By When How Well Under What
Conditions answered clearly?

Is it focused on learners? Does the outcome speak to the learner about what they will need to do? If the Who is not the student, the
outcome should be revised.

Is the outcome observable? If it isn't, examine the verb and the How Well.

Is it measurable? Will it be clear to both the instructor and the learner when it has been achieved? If not, look at the How Well.

Is it attainable? Is the outcome reasonable for learners to achieve in the time frame of By When? Should expectations be raised or lowered?

Does it link to assessment? Remember that good outcomes help drive assessment. By reading the outcomes, would it be clear to students
how they are being assessed?

Does it strike the right balance of specificity? Does the outcome give flexibility to both students to demonstrate learning and instructors
to plan courses? 

If you're comfortable with the answers to all these questions, then your learning outcome should be ready to go! 

You can now attempt the final quiz to complete this course.
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DEPARTMENT Name 

COURSE OUTLINE – FALL/WINTER/SPRING 20xx 

TTxxxx (xx): Name of the course – x (x-x-x) xx Hours for xx Weeks 

 

INSTRUCTOR:   PHONE:  

OFFICE:  E-MAIL:  

OFFICE HOURS:  

 

CALENDAR DESCRIPTION:  

 

PREREQUISITE(S)/COREQUISITE: 

 

REQUIRED TEXT/RESOURCE MATERIALS: 

  

DELIVERY MODE(S): 

 

COURSE OBJECTIVES: 

 

LEARNING OUTCOMES:  

 

TRANSFERABILITY:  

 

This course is considered a University Transferable Course; however, the student has the final 

responsibility for ensuring the transferability of this course to Alberta Colleges and Universities.  

 

Please consult the Alberta Transfer Guide for more information. You may check to ensure the 

transferability of this course at the Alberta Transfer Guide main page http://www.transferalberta.ca.  

 

** Grade of D or D+ may not be acceptable for transfer to other post-secondary institutions. Students 

are cautioned that it is their responsibility to contact the receiving institutions to ensure 

transferability and transferable grades.   
 

EVALUATIONS: 

 

GRADING CRITERIA: (The following criteria may be changed to suite the particular 

course/instructor) 

Please note that most universities will not accept your course for transfer credit IF your grade is less 

than C-.  
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Alpha 

Grade 

4-point 

Equivalent 

Percentage 

Guidelines 

 Alpha 

Grade 

4-point 

Equivalent 

Percentage 

Guidelines 

A+ 4.0 90-100  C+ 2.3 67-69 

A 4.0 85-89  C 2.0 63-66 

A- 3.7 80-84  C- 1.7 60-62 

B+ 3.3 77-79  D+ 1.3 55-59 

B 3.0 73-76  D 1.0 50-54 

B- 2.7 70-72  F 0.0 00-49 

 

COURSE SCHEDULE/TENTATIVE TIMELINE: 

 

STUDENT RESPONSIBILITIES: 

 

STATEMENT ON PLAGIARISM AND CHEATING: 

 Cheating and plagiarism will not be tolerated and there will be penalties. For a more precise 

definition of plagiarism and its consequences, refer to the Student Conduct section of the College 

Calendar at http://www.gprc.ab.ca/programs/calendar/ or the College Policy on Student Misconduct: 

Plagiarism and Cheating at https://www.gprc.ab.ca/about/administration/policies 

 

 

**Note: all Academic and Administrative policies are available on the same page. 
 

 

Additional Information (Optional): 
 

Instructors may add whatever they want here. 

http://www.gprc.ab.ca/programs/calendar/
http://www.gprc.ab.ca/programs/calendar/
https://www.gprc.ab.ca/about/administration/policies
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This form is to be used to request changes to course information (i.e. course hours, description, number,  

pre-requisites, etc.). 

AGENDA ITEM 
      CURRENT 

Only fill in current information in 

those boxes where changes are 

proposed 
PROPOSED 

ALL boxes must be filled in (use n/a 

when no information applies) 

Course Number/Code:   

Course Name/Title:   

Program(s) course 

associated with: 

  

Course Description:   

# of Credits:   

Total Course Hours:   

Total Weeks of Course:   

Hours Distribution  

(i.e. 3-0-3): 

Lecture   Seminar   Lab   Lecture    Seminar   Lab   

Other Hours  

(i.e. clinical hours):  

Type  Hours Type Hours 

Grading type: Check one:    Letter       Pass/Fail Check one:    Letter       Pass/Fail 

Pre-Requisites:   

Co-Requisites:   

Work Experience Hours       Hours       

Paid Choose an item. Paid Choose an item. 
Unpaid  Unpaid  

Effective Date 

(mm-dd-yy) 
Click here to enter a date. Click here to enter a date. 

Justification       

Date motion to make this change was passed at Department Meeting: 

Click here to enter a date. 
 

Transfer 

This course is being submitted for transfer consideration  Yes    No 

IF 

YES:  

1) Minimum Instructor Qualifications: 

 Select Degree  Discipline (Please Specify)       

 2) On which institution and/or course is this course based?       

 3) Specify the course you are requesting from each receiving institution: 

U of A         U of C         

U of L          Athabasca       

MacEwan University       

Mount Royal University       

Other       



                   Application for Academic Course Changes 

 
  2 of 2 

Department 

Chairperson 

(Required) 

Please ensure the following questions are answered prior to submission to Dean for 

signature: 

1) Do these changes impact current Library resources? No 

2) Do these changes impact current hardware/software 

resources? 

No 

If you answered yes to either of the questions above, please ensure this form is signed by 

Library Chairperson and/or Director, Information Technology. 

3) Does this conform to necessary standards (Provincial, 

collaborative, etc)? 

Yes 

4) Does this change affect graduation requirements for students 

in the specified program? 

No 

5) Are there existing transfer agreements that may be affected? No 

6) Will information in the AET Program Registry System be 

affected by this change? 

No 

Chairperson Comments:        

Chairperson Signature: 

Chair, Library 

(if required) 

Chairperson Comments:        

Chairperson Signature: 

Director, 

Information 

Technology 

(if required) 

Director Comments:        

Director Signature: 

Dean 

(Required) 
Signature indicates 

sufficient information 

for item to be 

considered by 

Curriculum Committee 

Dean Comments:        

Dean Signature: 

For Office Use Only (determination to be made by Student Services) 

  Add to Curriculum Agenda 

  Editorial.  Add to Curriculum Agenda for Information only. 

 























































Minutes 
CURRICULUM COMMITTEE MEETING 
 

Date: November 20, 2019   
Time: 4:00 – 5:30PM   
Location(s): E211/FAC144   
CHAIR: Darlene MacDonald  Interim Director, Student Experience 
RECORDS: Shawnna Boyd   

ATTENDEES: * Notice of Absence  
Don Gnatiuk President and CEO, Ex Officio* 
Tim Heath Vice-President Academics and Research* 
Brian Redmond Dean, School of Arts, Science and Upgrading* 
Shirley Pasieka Dean, School of Health, Wellness and Career Studies 
Chris Laue Dean, School of Trades, Agriculture and Environment* 
Megan Slifka Associate Registrar, Records 
Jennifer Robertson Associate Registrar, Advising and Articulation 
Gordon Pellerin Associate Registrar, Admissions* 
TBD Institutional Research and Planning Officer* 
Joshua Calkins 1 Representative from Students Association 
Jasbelle Leal 1 Representative from Students Association 
Emma Doris 1 Representative from Students Association* 
Lindsey Comeau 1 Representative from Students Association* 
Tina Strasbourg 1 Representative from Arts & Education 
Nicoletta Harabor 1 Representative from Academic Upgrading 
Abby Head 1 Representative from Department of Business and Office Administration 
Valerie Ostara 1 Representative from Department of Human Services 
Chris Nicol 1 Representative from Department of Physical Education and Kinesiology 
Louise Rawluk 1 Representative from Department of Nursing 
Dallas Sawtell 1 Representative from Department of Science  
Robert Howey 1 Representative from Fine Arts 
Chad Boone 1 Representative from Continuing Education 
Peter Sellers 1 Representative from Motorcycle & Recreational Powersports Department* 
Clint Peterson 1 Representative from Heavy Equipment Department* 
Jerry Chik 1 Representative from Automotive, Parts & Power Engineering* 
Tiffany Duncan 1 Representative from Animal Health Sciences* 
Richard McCoy 1 Representative from Electrical & Millwright Department* 
Miles Mintzler 1 Representative from Construction & Fabrication Department * 

 
1. Agenda approved by consensus with the following changes: 

1.1. Remove item 6.1 
1.1. Table 8.1 to December meeting 
 

2. Minutes from October 30, 2019 
 
Discussion:  Academic Council moved that  the Curriculum Committee refer SO4000 back to its 
originator to refine and align its learning outcomes in ways that align with taxonomy norms, for 
example, Blooms. 



Minutes 
 

Curriculum Committee members will be invited to the Academic Council meeting on December 
11, 2019 to engage in conversation regarding the defeat of the SO4000 Curriculum motion and 
course development going forward. 

 
3. Curriculum Changes Flow Chart 

 
Discussion: Please bring potential curriculum changes forward to Associate Registrar, Advising 
and Articulation (Jennifer Robertson) prior to taking the change to your department meeting so 
that she can have Student Services staff review for potential issues that may result in delays if the 
item is brought directly to Curriculum Committee. 
 

4. Application for Academic Changes - Programs 
 
Discussion: Please ensure that only information that is changing is filled out in the “Current” 
column boxes and that all boxes (whether that information is changing or not) are completed 
under the “Proposed” column. 
 

5. Application for Academic Changes – Courses 
 
Discussion: Please ensure that only information that is changing is filled out in the “Current” 
column boxes and that all boxes (whether that information is changing or not) are completed 
under the “Proposed” column. 
 

6. Business and Office Administration 
 
6.1. Withdrawn 
 
6.2.    Business Administration Diploma – Finance Services Major 
 
Motion: Recommend that Academic Council approve a change to the Business Administration 
Diploma – Finance Services Major replacing BA2710 with BA2070. 
 
Moved: A. Head   Second:  J. Robertson 
 
Discussion: BA2710 does not receive transfer to SAIT. 
 
CARRIED 

 
7. Nursing Education and Health Studies 

 
7.1. NS2710 Pain Assessment and Management 
 
Motion: Recommend that Academic Council approve a change to the prerequisites for 
NS2710 from PZ1515 to NS1160. 
 
Moved: L. Rawluk   Second:  M. Slifka 
 
Discussion: The current prerequisite for NS2710 is “NS1500 and PZ1515 or equivalent or with 
instructor permission”.  Is the intent to also remove NS1500 as a prerequisite?  
 



Minutes 
DEFEATED 
 

8. PEAK 
 
8.1. Tabled by department 

 
8.2.   PE2090 Research Methods in Kinesiology 
 
Motion: Recommend that Academic Council approve the addition of PE2090 3(3-0-0) UT 
Pending 45 Hours 15 Weeks Research Methods in Kinesiology to course offerings pending 
university transfer effective July 1, 2020. 
 
Moved: C. Nicol   Second:  S. Pasieka 
 
Discussion: Please change course code to PE2190 as PE2090 has previously been used. 
 
CARRIED 
 

9. Adjournment by consensus  
 
Next meeting: December 18, 2019  
Deadline for agenda items: December 6, 2019  
 

***The December Curriculum Committee meeting is the last meeting at which approved 
Curriculum items will be included in the 2020-2021 Academic Calendar*** 
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FIT TO WORK FIT TO LEARN POLICY 

Effective Date October 17, 2018 Policy Type Administrative and 
Academic 

Responsibility Director, Human Resources/ 
Director, Student Experience 

Cross-Reference 1. Cannabis UseSmoke 
Free Policy 

2. Liquor Policy 
3. Clean Air Policy 
4. Occupational Health 

and Safety Policy 

Approver Executive Council Appendices  

Review Schedule Every 5 years 

1. Policy Statement 

1.1. Grande Prairie Regional College (“GPRC” or “the College”) is committed to providing a safe and 
healthy environment for students, staff, contractors, volunteers, and visitors.  We are also 
committed to student and staff success and well-being.  Impairment, however caused, has the 
potential to compromise and impact safety, a healthy environment, and one’s success.  GPRC 
is committed to monitoring and addressing potentially unsafe conditions and providing support 
to employees and students, ensuring they are fit to work and fit to learn. 
 

2. Policy Background 

2.1. GPRC recognizes that the inappropriate use of alcohol, illicit drugs, cannabis, and over the 

counter medications may have adverse effects on the safety and well-being of the Members of 

the College Community. This policy will: 

2.1.1. minimize the risk of impaired performance and the costs of accidental injury and 

property damage associated with substance use and, 

2.1.2. comply with regulatory requirements and develop health and safety standards that are 

in the best interest of Members of the College Community that attend the college. 

3. Policy Objective 

3.1. To ensure a safe and healthy environment at GPRC. 

4. Scope  

4.1. This policy applies to all individuals entering GPRC premises, as well as anyone operating 
mobile equipment, stationery equipment, or personal vehicles, as well as drivers and 
passengers of College fleet vehicles on College premises or during College related endeavours. 

5. Definitions 

5.1. “Fit to Work” means that an individual is in a physical, mental and emotional state which enables 
the individual to perform the essential tasks of their work successfully or in a manner which 
does not threaten the safety or health of oneself, co-workers, property, or the public at large. 
This also includes practicum, clinical, and lab/shop learning environments where the safety of 
others is emphasized and that impairment in these settings is not just about being fit to work 
but also fit to practice. 

https://www.google.ca/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=zfrghTcucyZodM&tbnid=NXw78uSla2yARM:&ved=0CAUQjRw&url=https://www.gprc.ab.ca/alumni/inside_out/2013/dec_issue2.html&ei=yB8UU6DvPKGCyQHZ14DwBg&bvm=bv.61965928,d.aWc&psig=AFQjCNEVWB_bykWxcAzYcoGDcBVECZLH3A&ust=1393913973566831
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5.2. “Fit to Learn” means that an learner is in a physical, mental and emotional state which enables 

them to perform the essential tasks of their studies successfully or in a manner which does not 
threaten the safety or health of oneself or others. This also includes practicum, clinical, and 
lab/shop learning environments where the safety of others is emphasized and that impairment 
in these settings is not just about being fit to work but also fit to practice. means that an individual 
is not under the influence of any legal or illegal drug, alcohol, medication or other impairing 
substance or condition that will disrupt the learning experience or compromise the safety of the 
individual or others. This also includes practicum, clinical, and lab/shop learning environments 
where the safety of others is emphasized and that impairment in these settings is not just about 
being fit to learn but also fit to practice. 

 

5.3. “College Members of the College Community” means all employees, students, volunteers, 
contractors, visitors and other individuals who work, study, conduct research or otherwise carry 
on the business of the College. 

5.4. “Impairment” a physical, mental and emotional state which diminishes the capacity to function 

and negatively impacts their ability to perform the necessary tasks successfully or in a manner 

which does not threaten the safety or health of oneself or others.  could be caused by a variety 

of factors, for example, substance use (both legal and illegal), fatigue or illness and may 

potentially result in diminished attention, decision-making or reflexes.  For the purposes of this 

policy and any related policies and procedures, means in the case of impairment is the result of 

resulting from substance use, an individual may be considered to be impaired within the 

meaning of this policy if the individual is a diminished capacity to function, perform, behave or 

react in a reasonable matter as a result of and indivdidul being under the influence of alcohol, 

cannabis, or another substance, irrespective of whether the level of such influence would 

constitute impairment under the Criminal Code of Canada or any other legal doctrine. 

5.5. “Premises” means College campus, grounds, and buildings that are owned, leased, or operated 
by the College.  

6. Guiding Principles 

6.1. Fit to Work and Fit to Learn: 
 

6.1.1. Individuals are required to be Fit to Work at all times during the work day and any other 
occasion while representing the College in a work capacity.  
 

6.1.2. Students shall be Fit to Learn when in a College learning environment, whether at the 
College or at another offsite location as a student of the College. 
 

6.1.3. Disruptive, unsafe and dangerous behaviour will not be tolerated. 

6.2. Students and staff have the right to a safe and healthy learning and working environment, free 

from hazards related to the impairment of members of the community.  In alignment with Alberta 

Occupational Health and Safety expectation, GPRC is committed to maintaining a high standard 

of health and safety.     

6.3. All members of the GPRC  Members of the College Community (staff and students) are 

encouraged to be active participants and stewards of health, safety and well-being at GPRC. 

They have a responsibility to ensure their own and their peers’ experiences at GPRC are not 

subject to inappropriate interference or undue risk resulting from impairment.  
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6.4. All members of the GPRC Members of the College Community (staff and students) are 

encouraged to disclose any situation of impairment that may compromise their safety or the 

safety of others. 

6.5. Awareness raising efforts regarding impairment prevention resulting from substance use are 

most effective when emphasizing harm reduction and empathetic treatment.   

6.6. GPRC will:  

6.6.1. Take appropriate action when impairment is suspected. 

6.6.2. Educate staff to recognize the signs of impairment and appropriate response, as well as 

the potential health and safety risks and GPRC’s expectations.  

6.6.3. Educate students about potential health and safety risks, GPRC’s expectations, and 

industry expectations regarding work safety. 

6.7. Where impairment arises from a diagnosed medical condition or disability, duty to accommodate 

must be attempted without discrimination. This includes accommodating those who disclose a 

substance dependence disability.  

7. Roles and Responsibilities 

 

Stakeholder  Responsibilities 

Academic Council/Executive Council  Approve and formally support this policy. 

Director, Human Resources/Director, 

Student Experience  

 Review and formally support this policy. 

 Follow up on disclosures of impairment through 

internal processes, agreements, and policies 

Members of the College Community  Be active participants and stewards of health, safety 
and well-being 

 Disclose any situation that may compromise their 
safety or the safety of others 

8. Exceptions to the Policy 

8.1. There are no exceptions to this policy. 

 
9. Inquiries 

 
9.1. Inquiries regarding this policy can be directed to the Director, Human Resources or the Director, 

Student Experience. 

10. Amendments (Revision History) 

10.1. Amendments to this policy will be published from time to time and circulated to the College 
community. 
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ACADEMIC SCHEDULE POLICY 

Effective Date July 1, 2019 Policy Type Academic 

Responsibility Director, Student 

Experience  

Cross-Reference Academic Council 

Authority and Bylaws 

Course Outline Policy 

Examination Policy 

Fee Policy 

Grading Policy 

Students Rights and 

Responsibilities  

Approver Academic Council Appendices Appendix 1 – General 

Holidays  

Appendix 2 – Review 

Process 

Review 

Schedule 

Every 5 years.   

1. Policy Statement 

1.1. The Academic Schedule provides the framework for the academic year. To this end, 
Grande Prairie Regional College (“GPRC” or the “College”) will prepare and publish 
details, and govern its academic activities in accordance with the published schedule.  

2. Background 

2.1. The Academic Schedule will list significant dates in the Academic Year as they apply 
to all College campuses and Learning Centers and as they refer to a majority of 
courses/programs at a particular campus.  

3. Policy Objective 

3.1. This policy is intended to provide structure for GPRC staff when scheduling and to 
clarify GPRC students’ expectations of the Academic Schedule.   

4. Scope  

4.1. This policy applies to GPRC students, staff and faculty.  

5. Definitions 

5.1. “Academic Schedule” is a schedule of events and deadlines important to students 
and prospective students, covering the period of the College’s Academic Year.  

5.2. “Academic Year” includes the Summer, Fall, Winter and Spring semesters, normally 
beginning in July and ending in June.  

5.3. “Audit” (AU) is the marking used on a transcript to show that a Credit Course was 
taken on a not-for-credit basis.  A student may receive an instructor’s permission to 
register in a course on a not-for-credit basis.  It is expected that the student will 
attend classes regularly but will not normally be expected to participate in 
assignments or examinations. 

https://www.google.ca/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=zfrghTcucyZodM&tbnid=NXw78uSla2yARM:&ved=0CAUQjRw&url=https://www.gprc.ab.ca/alumni/inside_out/2013/dec_issue2.html&ei=yB8UU6DvPKGCyQHZ14DwBg&bvm=bv.61965928,d.aWc&psig=AFQjCNEVWB_bykWxcAzYcoGDcBVECZLH3A&ust=1393913973566831


 
ACADEMIC SCHEDULE POLICY 
 

Page 2 of 8 
 

5.4. “Business Days” are days on which the College is open for service.  

5.5. “Continuing Student” is a current student who is returning to the College after an 
absence of less than one Academic Year in the same program. 

5.6. “Credit Course” is a course that carries credit toward a certificate, diploma, or 
program of study.  

5.7. “Fall Semester” is the academic period between September and December, normally 
beginning in September. 

5.8. “Final Examinations” are end-of-term testing scheduled during the examination 
period. When course requirements include examinations as defined, course outlines 
will inform students of this detail.  

5.9. “Instructional Days” are days on which instruction occurs for most Credit Courses.  

5.10. “New Student” is a student who is attending a program for the first time.  

5.11. “Registration” is the process of selecting and enrolling in courses that are to be taken 
by a student in a term or session, usually in accordance with specific program 
curriculum.  

5.12. “Returning Student” is a student who is returning to the college after an absence of a 
minimum of one Academic Year. 

5.13. “Spring Semester” is the academic period during May and/or June, normally 
beginning in May.  

5.14. “Summer Semester” is the academic period during July and/or August, normally 
beginning in July.  

5.15. “Winter Semester” is the academic period between January and April, normally 
beginning in January.  

5.16. “Withdraw with Permission” results in a final grade of “W”.  

6. Guiding Principles 

6.1. The Registrar will recommend the Academic Schedule for the Academic Year with 
consideration for the following:  

6.1.1. Application 

6.1.1.1. October 1st in any given year will be the first day applications are 
received for the next Academic Year.  

6.1.1.2. Application deadlines specific to quota programs will normally be 
identified in the Academic Calendar.  

6.1.1.3. The deadline for acceptance of applications for Fall Semester will 
normally be July 30th.  

6.1.1.4. The deadline for acceptance of applications for Winter Semester will 
normally be November 30th.  

6.1.2. Registration 

6.1.2.1. Registration for Continuing Students will normally begin April 1st.  
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6.1.2.2. Registration for New and Returning Students will normally begin May 
1st.  

6.1.3. Confirmation of Attendance 

6.1.3.1. Students on Grande Prairie Campus will be expected to confirm their 
attendance through a student management system. 

6.1.4. Orientation 

6.1.4.1. Normally, at least a one-day orientation in the Fall Semester for credit 
students, on a Business Day.  

6.1.4.2. Normally, a one-day orientation in the Winter Semester on the 
Business Day before classes begin.  

6.1.4.3. Orientation for trades programs offered on Grande Prairie and 
Fairview Campus will normally be held on the first day of classes in 
those programs.  

6.1.5. Add/Drop Registration Deadlines  

6.1.5.1. The deadline to add/drop courses for the Fall and Winter Semesters 
will normally be the sixth Instructional Day.  

6.1.5.2. Normally, the deadline to add/drop courses with start dates outside of 
the regular start dates for Fall and Winter semesters will be the sixth 
Instructional Day.  

6.1.5.3. The deadline to add/drop courses for Spring and Summer Semesters 
will normally be the end of the second Instructional Day. 

6.1.5.4. The deadline to add Early Learning and Child Care distance courses 
will normally be 10 Business Days prior to the course start date. 

6.1.5.4.1. The deadline to drop Early Learning and Child Care 
distance courses will normally be the sixth Instructional Day.   

6.1.5.5. The deadline to add/drop courses for apprenticeship programs will 
normally be the beginning of the first Instructional Day. 

6.1.5.6. The deadline to add/drop clinical courses in the Nursing program will 
normally be at the beginning of the first Instructional Day.   

6.1.6. Dates Affecting Final Grades (as per the Grading Policy) 

6.1.6.1. Changing of Status 

6.1.6.1.1. Credit/Audit – the deadline to change Registration from 
Credit to Audit or Audit to Credit will coincide with the 
add/drop dates in each semester. 

6.1.6.1.2. Withdrawn – the Withdraw with Permission deadline will 
normally be 85% of the total semester or course 
instructional days.  

 

6.1.7. Repeat Final Examination 
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6.1.7.1. The deadline for students to apply for repeat Final Examinations will 
normally be five (5) Business Days following the commencement of 
the next semester.  

6.1.7.1.1. The deadline for students to complete repeat Final 
Examinations will normally be five (5) Instructional Days 
following the application deadline. 

6.1.7.1.2. The Repeat Final Examination grade will normally be 
submitted to the Registrar’s Office within five (5) 
Instructional Days following the completion deadline.  

6.1.7.2. Incomplete and Deferred Deadlines to Clear Grades 

6.1.7.2.1. As per the Grading Policy, the deadline to clear grades of 
incomplete (IN) is fifteen (15) Business Days following the 
commencement of the next semester.  

6.1.7.2.1.1. For courses with start dates outside of the 
regular starts dates for Fall, Winter, Spring 
and Summer semesters, the deadline to clear 
grades of incomplete (IN) is fifteen (15) 
Business Days from the last day of the Final 
Examination.   

6.1.8.  Dates Associated with Fees 

6.1.8.1. Final fee assessment date in each semester will normally coincide 
with the last day to add/drop courses for the semester.  

6.1.8.1.1. Tuition and fees for Early Learning and Child Care 
distance courses are due at the time of registration.  

6.1.8.2. Students dropping courses after the declared add/drop dates will be 
assessed full fees for those courses.  

6.1.8.3. Students who have not paid fees in full by the dates above may have 
their Registrations cancelled.  

6.1.8.4. Students who have had their Registrations cancelled, and wish to be 
reinstated, are required to complete the reinstatement process within 
ten (10) Instructional Days of the add/drop deadline.  

6.1.9.  Final Examinations 

6.1.9.1. The Final Examination for Fall and Winter Semesters will normally be 
eight days in both December and April, and may include any Saturday 
that falls within those days.  

6.1.9.2. One Business Day will normally be scheduled between the last day of 
classes and the first day of examinations. 

6.1.9.3. If the last day of classes for the semester falls on a Friday, the first 
day of the Examination Period will normally be Monday.  

6.1.9.4. For classes offered on Fairview Campus/School of Trades, Agriculture 
and Environment and for Spring and Summer Semesters, Final 
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Examinations will normally be held on the last scheduled day of the 
class.  

6.1.10.  Number of Instructional Days per Semester 

6.1.10.1. The minimum number of instructional days in the Fall and Winter 
Semesters will be 65.  

6.1.10.2. The number of Instructional Days will normally be consistent between 
Fall and Winter Semesters. 

6.1.11. Convocation 

6.1.11.1. Grande Prairie Campus Convocation is normally scheduled in May.  

6.1.11.2. Fairview Campus/School of Trades, Agriculture and Environment 
Convocation is normally scheduled for the second Saturday in March.  

6.1.12. General holidays observed by the College are outlined in Appendix 1. 

6.1.13. Days that the College’s Administrative Offices are not open for business 
includes any days negotiated in Collective Agreements.  

6.1.14. Wherein 6.1.10. has been accommodated within the Academic Schedule and 
there are days remaining: 

6.1.14.1. A Fall Semester break will be scheduled in accordance with the 
learning activities at each campus to coincide with either Thanksgiving 
Day or Remembrance Day.  

6.1.14.2. A Winter Semester break will be scheduled in accordance with the 
learning activities at each campus to coincide with Family Day.  

6.1.15. Each year the Academic Schedule will be reviewed as outlined in Appendix 
2.  

7. Roles and Responsibilities 

 

Stakeholder  Responsibilities 

Academic 

Council 

 Approve and formally support this policy and the Academic 
Schedule. 

Vice-President, 

Academics and 

Research 

 Review and formally support this policy. 

Deans/Chairs  Review and provide feedback on the Academic Schedule. 

Students’ 

Association 

Executive 

Council 

 Review and provide feedback on the Academic Schedule. 
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Director, 

Student 

Experience 

 Periodically review this policy and draft amendments as required.  

Registrar’s 

Office 

 Draft the Academic Schedule 

 Implement the approved Schedule 

8. Exceptions to the Policy 

8.1. Exceptions to the guiding principles in this policy must be documented and formally 
approved by the Vice-President Academics and Research and the Director, Student 
Experience. Evidence of the approval must be submitted to the Registrar’s Office for 
processing.   

8.2. Policy exceptions must describe: 

8.2.1. The nature of the exception 

8.2.2. A reasonable explanation for why the policy exception is required 

8.2.3. Any risks created by the policy exception  

9. Inquiries 

9.1. All inquiries regarding this policy should be forwarded to the Director, Student 
Experience. 

10. Amendments (Revision History) 

10.1. March 8, 2001 – Approved by Academic Council 

10.2. December 13, 2001 – Reviewed by Academic Council  

10.3. October 12, 2006 – Revised and Approved by Academic Council 

10.4. November 8, 2007 – Revised and Approved by Academic Council 

10.5. February 14, 2008 – Revised and Approved by Academic Council 

10.6. September 11, 2008 – Revised and Approved by Academic Council 

10.7. December 18, 2008 – Revised and Approved by Academic Council 

10.8. November 18, 2010 – Reviewed and Approved by Academic Council 

10.9. October 11, 2012 – Revised and Approved by Academic Council 

10.10. November 13, 2014 – Revised and Approved by Academic Council 

10.11. December 10, 2015 – Reviewed and Approved by Academic Council 
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Appendix 1 – General Holidays 

1. New Year’s Day 

2. Family Day 

3. Good Friday 

4. Victoria Day 

5. Canada Day 

6. Heritage Day 

7. Labour Day 

8. Thanksgiving Day 

9. Remembrance Day 

10. Christmas Day   
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Appendix 2 – Review Process  

1. The Deans/Chairs and the Students’ Association Executive Council will review a draft of the 
Academic Schedule by the end of October. 

2. The Registrar will review feedback and present the Academic Schedule for the review and 
approval of Academic Council at its November meeting. 

2.1. The Registrar will provide details of program specific information along with the 
Academic Schedule for the information of Academic Council. 

3. The Registrar will publish and implement the approved Academic Schedule, ensuring all 
academic activities are adhered to.  

https://www.google.ca/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=zfrghTcucyZodM&tbnid=NXw78uSla2yARM:&ved=0CAUQjRw&url=https://www.gprc.ab.ca/alumni/inside_out/2013/dec_issue2.html&ei=yB8UU6DvPKGCyQHZ14DwBg&bvm=bv.61965928,d.aWc&psig=AFQjCNEVWB_bykWxcAzYcoGDcBVECZLH3A&ust=1393913973566831

	December 12, 2019 Academic Council Agenda
	NEXT MEETING – 9 January 2020

	November 14, 2019 AC Minutes r
	Curriculum Agenda November 20, 2019
	Curriculum Minutes November 20, 2019
	CURRICULUM COMMITTEE MEETING

	Fit to Learn Fit to Work Policy (Final Round Complete v2)
	Guidelines for Academic Schedule v9 for Academic Council Approval
	Learning Outcome Final.pdf
	Developing a Learning Outcome
	What Goes into a Good Learning Outcome_
	Core Concepts of Learning Outcomes
	Evaluating Learning Outcomes
	Course Outline Template
	Application for Academic Changes - Courses April 2019 Version 1.1




