ELUCaTIoN 2010
Grande Prairie Reglonal College

(Smction A2 - Fall 199a)

Instructor: Alan Segal

Office: €410, B839-2011

Office Hours: Monday/Wednesday: 3:00pm — 3:30pm
Wadnezsday & = LI125pm
By appointmant

G0ALS

1. Te develop analytical and critical thinking skills in

the context of Canadian educaricn.

To aprly knowledge of the history. philosophy, and

seciology of education, teo Canadian educational issues.

3. To arrly vour knowledge of sducation as a social
institutlon to issues in Canadian education.

4. Ta develop cooperative group 2kills.

B

Course Prerggquizite: MNone

Social Issues in Education

Contemporary Educational Issues: The Canadian

Mosale, Second Editisn - Leonard Stewin & Stewart
MaCann

[Sections 1 (excluding Ray's article). 2 {excluding
Friesen's article), and 3 {excluding Friesen's and
Fence’s articles)} are reguired. Students may select
from the rest of the book sections that interest tham)

Issues in Education: Schools and Sexuzlity

"“Adolezscent famales: The missing discourse of desire”
- Michelle Fine, &rticle in Harvsrd Educations]
Review. Vol, &3, Mo, 1. Feb 1928

“Sex education In Canadian schosls" - Edward Harald
& Gretchen Hess., Sectleon four In Your couree taxt .
page 181



Is=sues in Education: Schools and Sexual Identity

"*This schoel is out® - Jesse Green. In the October 13,
1992 MHow York Times Mesgazine.

"Educators. homosexygality, and homosexual students:
Are personal feelings related Lo professional
beliefs?" - James T. Sears. In the Journal of
Homosexualily, Vol. 22, NHos. 374

ASEignménts:
Task

Midterm on lecture material
(Multiple choice: marked an a 1-~9 scale )

Eszay = dus MNowvember 14
(Marked on 2 1-% scale: there j= a lateness penalty
of a 1/2 stanine per day)

3 Journals
{Journals are due Dct 3. Nov 2, Dec 23 each iIs Wworth
& maximum of 1 stanine; detaile e o }

Self-avaluation
(Marked on a 1-3 scale; dus Lhe last class of rhe
samester;: dJdetails balow)

The total of all stanine marks avajilable for azaignmants

1= 24. Your marks will be totaled out of £4 . a percentage
Will be cbtained, and the percentage will be re-copverted
te & final stanime orade according te the following table.

Stanine Grade FPercentage Equivalent

9 9 = 1020
= 80 — &9

7 7L — 7y

& 585 =

] 57 = &4

4 50 - EBg
3 45 = 49

2 26 — 44

1 O = 25

MOTE: Mo clazs averaging will be done.

NOTE: BONUS posslbility: Because class discussian is a
vital aspect of this course, evervons may [but not
neceszarily will)} receive a bonus mark for the QUALITY of




wour class discussion, based on a combination of the
frequancy and guality of Lhe participation. You will be
gligible anly if you display commitment to the course by
reading and compeleting the reguired assignmants. The hoanus
mark will have & rangs of 1=3.

FELF-EVALUATION

This provision asks for your assessment of vour owverall
contvibution to the course. Explain vour reasons Wwhan you
hand in the avaluation,

Marks are genarally accepted without guestion tf wyou:

1. Complete all azsigrmants.,
2. Cite valid, agccurate reasons Lo SUPPOTL YoUur mark.

Essay

Your essay can be on any topic that interests you,
even one not addressed in class discusslons or lectures.
You should critically analyze the topic, using your own
and gthers’ ideas. Do net write a descriptive repart:
think abdut the ideas you express. aAdditienal research i=
expocted [ for example books, arvicles, newspapers,
Journals ), Be precise, reason vather than merely express
oplnion, and be grammatical. As thls course is= part of
¥our preparation Lo become & professionsl educator., the
guality of writing {=s Impovtant. alm for a maximum lenath
ef & page=s. Please include a referencesbibliography. and
Lype the essay.

Journals

Each Journal i{s usually one page. Anvthing pertaining
to education, Canadian education, ideas introduced in
class discussions or lectures, class interaction, ete.. is
sujtable. Observatlions about, and suggestions foar. the
Course are also suitable. Ho research is necessary or
expected, The journals allow [nfermal communication with
Lthe instructor,

What is Critical Thinking?

Critical thinking iz intellectually disciplined
thinking. based on =zkeptical, careful. and logical
analysis of evidence. Take nething for granted and
challenge universal truths or explanations. Defer
dissagresment until a later stage of analvsis [or at lesast




do not zllow it to guide your analys=is]. snd consider
alrernative understandings, explanations, and ideas
Critical thought is indepsndent and autonomaus .

Unoritical thought is nalve. confarming. dogmatic.
closed=-minded. Uncritical thinkers do not strive for
greater understanding or awareness bevond what L hey
already possess,

Critical thinking is facilitated by knowledge of a
dizcipline or subject, skille for generating and
proceseing ideas, and & disposition or habit of mind to
use the skills consistently. Reflective teachers are
knowledgesble peorle who think deeply and orenly abeut
what, who. and how they teach, and the circumstances in
which they teach.

Critical Thinking Objectives

1. Identify and clearly articulate preblems and izzues

2. Identify arguménts:

Fremises (bellefs, assumptions., evidence),
inferences, and cenclusion=z

Diztinguish betuwesn evidence and conclusions
based on that evidence
2, Evaluate argumants:

Question tha accuracy of azesumptions in Y QUMSTLS
and practices

ASSeESE the guality of the evidernce
Evaluate the walidity of an inference or Argumant
Identify implications and consequences of

beliefs, assumptions, and concluslons

4. Construct and communicate sound arauments orally and
in writing
A Critical Thinker's wvecabulary
Argument: Reasons given for or agalnst something. A& line
of reazoning in which statements are presented to SUPDOTL

or refute a point.

ASSUMPLION: A statement accapted &% true without proaf ar




damongtration [or withour immediately abvious prooef or
demonstration] . An unstated belief or premise, something
taken for granted,

Conclusion: A judgment, decizion. ar proposition raashed
by reasoning.

Evidence: The data, facts, information, or understandines
on which conclusions are based, or by Which proof ar
relijability may be established. Standards fer evidence
include aceuracy. rtelevance, and completensss .

Inference: The reasoning or logical thinking as=oclated
with understanding evidence and aszumptions, snd through
which one formes conclusions.

Premise: A statement from which something is inferred ar
concluded. A statement on which an argument iz based.

Valid Inferences/Argument: A loglcal inference,

Sound Argument: &n argument with "true® premi=zes and
valld inference.

DISCUSSION SEQUENCE

1. Introduction La tourss

2. Lecture: Egevton Ryerscn and the development of the
modern sshogl system

4. Lecture: The school systen as & =ocial institutien

4. Lecture: The hiztory of Canadian educavian

"Teacher and pupil rights and the courts: an

(4]

exploration of stability and change" - page 3

£2. “Legal and ethical issues for classreom teachers" -
page 21

7. "Mimority education rights: Some curtent issyes" -
pagse 59

B, Sectlon 2, excluding the article by John Friezen




1d.

13,

"Teaching values in Canadian schools® =  page 141

*Femlnlism and its Impact on educational scholarship Ln
Canada" = paga 145

"Sex educatlioen In Canadian schools" - page 183
“Adolescent females: The misslng discourse of desire-
-  handout

"Thizs school is out" - handout

"Educators, homosexuality, and homosexual students:

Are personal feelings related Lo professionzl
baliafs?* - handouk

Additional Themes as Essay Toplcs:

These themes= are not to be used as tamles Faor Taports. but
62 areas |n education about which aquestions ean be azked,
These guestlons should bring forward points of debate ower
palicy, ethics. purposes. ideals, stc. as Lhey apply to
education,

[ ST, I SRR X e

*

B.

9.

1d.
il.
1z,

The
are

Cenzaorship in education

Minoritises® expariences in the educatien syatem:
race, of #thnicity, or =ocial class

Human vights and the education =v=tem

Special needs and Lhe education svetem

Religlon-based schools and public funding

Technolozy in the classroom: what Kind of currleulum

Do We want?

Technolegy In the classroom: schools and corporate

financing

Private morality, public duty: does a reacher have a

right toe a private life?

Education and the definitien of intelligence

Leaving school sarly

Homé school ing

boes ‘democratic education” have mare than rheterical

MmeaTn1ng?

above themes are suggestions/possibilities onky. You
not Iimited to or by them, nor are you limited By how

they are phrased, You may =elect other themes Lo explore
in an essay,




